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Rationale

Teaching and learning is at the heart of Brooke 

Weston Academy. As a school community we 

recognise the importance of excellent teaching 

and learning in raising aspirations and driving 

the progress of our students. As an Academy, 

we engage in a research informed yet reflective 

approach to ensure all staff are equipped to 

support our students to learn effectively. We are 

proud to offer a robust and reflective professional 

development curriculum which responds to the 

needs of staff and students.

Professional development at BWA recognises that 

to be effective it must be bespoke. Professional 

development must reflect where the teacher is on 

their journey; it is only with this understanding that 

meaningful high quality professional development 

can occur. CPD offered at the Academy is  

multi-faceted including whole school professional 

development, dedicated subject specific 

enhancement alongside bespoke CPD for 

individuals and members of the leadership team. 

A culture of reflection and collaboration is integral 

at Brooke Weston enabling teachers to provide the 

highest quality of learning for our students.

“Every teacher needs 
to improve, not 

because they are not 
good enough, but 

because they can be 
even better.”

Dylan Wiliam, 2019
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BWA Principles of Instruction

Engaging with educational research to support the continued professional development of all staff and 

provide the best opportunities for our students is at the core of everything that we do at Brooke Weston 

Academy. While this ensures that we remain up to date with pedagogical approaches and on the cusp of new 

research, there are some foundations to our profession that will always remain central.

The work of Barak Rosenshine is widely referred to and referenced due to both the simplicity and the clarity 

of the principles of instruction1. Seventeen instructional procedures emerged from his research, which 

formulate ten principles, which can be further simplified into four key strands as outlined below.

These principles are focused on providing an opportunity to master powerful knowledge through retrieval, 

develop a clear sense of purpose to each lesson through ‘setting the scene’ and encourage opportunities 

for self-regulated learning with student understanding being checked. Feedback will be provided to support 

students to deepen and develop their understanding – moving their learning forward.

These Principles of Instruction will support all learners to make progress in their learning. However, it is 

important to emphasise how these principles of Instruction are particularly inclusive for students with SEND. 

The EEF’s latest guidance report by Gary Aubin on ‘Five-a-Day’ to improve SEND outcomes2 identifies  

five key strategies to use to raise the attainment of all learners, including those with additional needs.  

The graphic below shows how these strategies are evident and incorporated within the BWA Principles  

of Instruction to ensure all learners are able to succeed.

1   Barak Rosenshine, Principles of Instruction: research-based strategies that all teachers should know,  

   American Educator 36 (1) (2012): 12-19, 39. Available at:  

   www.aft.org/sites/default/files/periodicals/Rosenshine.pdf

2   Gary Aubin, ‘Five-a-Day’ to improve SEND outcomes, Education Endowment Foundation (EEF) (2022).  

   Available at:  

   www.educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes

Assess student 
understanding

Questioning and other 
feedback opportunities will 
be provided to help learners 
reflect and thus ‘move their 

learning forward’.

Retrieval
Opportunities will 
be provided for 

students to retrieve 
prior knowledge in 

order to master their 
understanding of  

prior learning.

Direct instruction
Teachers will guide 

students in developing 
powerful knowledge 

through sharing expert 
subject knowledge, 

modelling and 
questioning.

Application
Students will independently 

apply their knowledge 
to a variety of contexts, 

developing critical  
thinking and a sense of 

confidence in mastering  
the application of  
new knowledge.

High quality 
questioning

Timely and 
systematic feedback 

which moves 
learning forward

Responsive teaching

Planned and 
frequent 

opportunities

Synoptic and varied

High challenge,  
low threat

Challenge:  
teach to the top

Adapt teaching to 
the needs of pupils 
through scaffolded/

guided practice  
(I, We, You)

Flexible groupings 

Clear instruction 
of expert subject 

knowledge 

Modelling 

Clear explanations

Use of technology 
(visualiser, media, 
immersive reader)

Our Four Principles of Instruction
We know our students  |  We are ambitious for them  |  We have high expectations in every lesson
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Our Approach to Professional Development

Professional development at BWA encompasses both theory and experience. 

David Kolb’s experiential learning cycle (ELC) informs the process underpinning 

this at Brooke Weston. Each week dedicated directed time is provided for 

professional development, providing teachers with the opportunity to engage 

with research, collaboratively discuss how the theory could be adopted in their 

context, practice, and then reflect on the impact.

 

The six essential ingredients of effective PD  |  Peps McCrea
Although our approach to PD has already been outlined, it is important to consider the ingredients that are 

incorporated into all forms of CPD offered at BWA. Peps McCrea has written extensively about this in his 

book ‘Developing Expert Teaching (2023)’ and his approach has been adopted within our academy. McCrea 

states that in order for expertise to develop, we need to:

Our CPD programme at BWA is dedicated to ensuring all colleagues no matter where they are on their 

journey are professional invested and this is comprised of a muti-faceted approach. 

Abstract 
conceptualisation

Theory about an  
aspect of teaching and 
learning is presented  

to teachers 

Concrete  
experience 

The theory is put into 
practice and its effects  
are monitored by the 

teacher observer 

Active 
experimentation

Teachers discuss how  
it could be adopted  
in their context and  

make plans 

Reflective 
observation 

The experience of using 
the theory is reflected 
on and the impact is 

discussed

Zoe Enser and Mark Enser, The CPD Curriculum, Creating conditions  

for growth (Carmarthen: Crown House Publishing, 2021), p.56 

Peps McCrea, Developing Expert Teaching (Peps McCrea: 2023), p. 35 

 Get it 
Help teachers to develop an 
understanding of the causal  
mechanics of teaching and learning 

 See it  
Help teachers develop a bank of  
strategies around what these  
mechanics look like in practice

 Try it  
Rehearse these strategies 

 Keep it 
Build fluency and ensure strategies  
are embedded 

 Fit it 
Ensure PD is tailored and bespoke  
to individual colleagues, teams and  
the school

 Own it 
Developing motivation to invest effort  
in these processes 

Fi
t 

it

O
w

n
 it

Try it

Keep it

Get it    See it
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CPD Termly focus Subject  
Development

At Brooke Weston Academy, our aim is to offer all staff the opportunity to undertake CPD relevant to their 

own personal professional development. The annual CPD programme is designed to improve the quality of 

learning, improve standards and encourage the sharing of best practice throughout the Academy. This includes 

promoting a culture of collaboration through an ‘open door policy’ to ensure staff have the opportunity to learn 

from one another alongside providing opportunities for bespoke development through Instructional Coaching.

The CPD programme will be delivered by a range of facilitators across three Monday’s each half term.  

This year our professional development will focus on four key strands that link to our SIP and is triangulated 

with our QA outcomes.

We recognise the importance of subject 

specialists coming together to talk about their 

subject. Not only do we provide opportunities 

for teachers to observe best practice across the 

academy through our ‘Magpie timetable’, we 

ensure that there is dedicated time for subject 

specialists to talk about their subject!

Excellent subject knowledge underpins 

outstanding teaching and ensures students 

make exceptional progress. This academic year, 

our professional development programme is 

dedicated to providing more time for teachers 

to talk about their subject and engage with the 

latest research.

 Identification of a CPD need is made  

based on findings from departmental  

quality assurance

 Plan for a professional development 

opportunity using Kolb’s research.

 Implement and engage with the  

CPD session

 Review – what impact has been made? 

What could be done differently?

Strands

Every half term, three sessions of directed time 

will be allocated to departments to engage 

with subject specific professional development. 

This time should be used to engage with 

subject specific research which is tailored 

to key improvement priorities within the 

department. These professional development 

sessions will be planned in accordance with 

the EEF’s Mechanisms for Effective Professional 

Development. Each term, departments will  

reflect upon the CPD engaged with and assess 

its impact.

How will this work?

Process

Assessing student understanding: moving learning forward 
Refining methods of assessment to enable high quality responsive teaching. Assessing student understanding 

is integral to determining what our students know, understand and are able to do. However, in order to successfully move 

learning forward, the feedback we receive inform curriculum conversations to enable effective responsive teaching.Our 

assessment framework will be further refined to ensure responsive teaching is at the heart of teaching and learning practice.

Inclusive Practice for all
Developing student independence through inclusive practice for all notably, enhancing collaborative 

discussion, advocating high aspirations and expectations for all through tailored scaffolding and purposeful 

independent practice. In order for our students to make progress, it is essential that all students, including those with 

additional needs, are challenged to think critically. This year, we have chosen to shine a spotlight on sharing best practice for 

Inclusive Practice for all’. This strand of PD will consider the following for all learners:

Advocating high aspirations for all through adaptive teaching: how is student practice made accessible whilst 

maintaining high levels of challenge to ensure all students are sufficiently challenged? How can teachers and teaching 

assistants enhance their collaboration and deployment to maximise the impact of all learners?

Developing student independence: how is support effectively removed overtime enabling students to successfully 

apply their learning to new contexts and become confident independent learners?

Purposeful collaborative discussion: how is purposeful peer discussion used to develop student confidence and 

deepen understanding of concepts?

Know Me To Teach Me: Be the Difference
Enhancing our understanding of adverse child experiences to support students emotionally to enable them 

to succeed academically. In addition to this we will explore how to maximise student participation through refining 

effective routines for learning maintaining a culture of active participation.

1

2

3
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Middle Leadership  
Programme

Leadership within education provides the unique opportunity to directly broaden and 

deepen the impact your leadership can have on pupil progress. Whether this is through the 

implementation of policy, evaluation of new initiatives or developing others within your team 

area, leadership consists of a myriad of components.

This academic year, the ‘Middle Leadership Programme’ has been designed and informed by 

the leadership team to provide an opportunity to support and develop key leadership qualities 

which are vital to effective leadership in education. In addition to focused workshops, each 

term an educational text will be read and reviewed by the leadership team each term  

(3 texts across the course of the year). The first text of the new academic year is  

‘Know me to Teach Me’ by Louise Michelle Bomber. 

Leaders within the Academy can also enrol on a selection of courses to support their own 

bespoke professional development needs, empowering leaders to shape their own leadership 

journeys. Further information about the courses on offer can be found on page 19.

Leadership Themes

Understanding oneself as a leader is essential in order to develop others 
effectively. Following on from last years focus on ‘Developing your 
leadership approach’ a key focus this year will be reflecting on what 
high quality line management looks like to you as a middle leader. 
This programme will encourage self-reflection, critical discussion and 
challenge to explore what effective line management looks like in practice.

This strand of professional development is designed to support the 
central role of the leader to coach and develop those around them. These 
sessions will provide further training on alternative coaching models and 
explore practical strategies to support you in developing your team. There 
is also an opportunity to received 1:1 coaching from an experienced 
colleague in the educational sector who is external to BWA.

When planning an effective professional development curriculum,  
a number of mechanisms must be carefully considered. This programme 
will consist of a series of sessions where leaders will reflect on the  
EEF’s Mechanisms for effective Professional Development and consider 
how the programmes they plan are enabling colleagues to adapt their 
practice successfully to make tangible changes to improve student 
performance.

What does high quality line management look like as a middle leader?

Coaching and Developing others

Planning & Implementing Effective Professional Development

The Instructional Coaching programme 

will enable staff to identify an area of their 

practice that they would like to develop 

further.

Staff will be paired with a trained coach with 

the shared pedagogical focus communicated. 

The intended outcome of the programme will 

be communicated by the coachee.

The partnership will agree opportunities 

for lesson visits to occur and provide 

opportunity for reflection and deliberate 

practice.

The coach and coachee will reflect 

upon the programme and discuss the 

impact of the instructional coaching 

programme.

How will this work?

1

3
2

4

Instructional  
Coaching

Coaching can be a powerful way to support an 

individual to develop professionally. Coaching takes 

into account the importance of providing time and 

support for colleagues to reflect on their practice, 

providing a personalised way to develop aspects of 

teaching and learning. This year at BWA, all staff will 

have the opportunity to participate in Instructional 

Coaching and work in partnership with the Steplab 

platform to guide them in their coaching journey. 

With support from the Teaching & Learning Council, 

this programme will provide an opportunity for 

colleagues to identify an area of practice to develop 

and work with a trained coach to develop this 

area further. Training will be provided through the 

StepLab platform and support BWA in continuing 

to uphold a culture of development in teaching 

practice. This programme will launch in term 3 and 

will take place across term 4 and 5.
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Teaching & Learning Hub (T&L Hub) Teaching & Learning Council

At BWA, we pride ourselves on being ‘outward looking’ and relish in the opportunity to engage with the latest 

educational research. The BWA teaching & learning bulletin will continue to be published termly. This bulletin 

provides an opportunity to share the latest educational research, encourage reflection and collaborative 

discussion on key areas of pedagogical practice. Each bulletin will recommend something to ‘read, watch 

and listen’ which is directly linked the key area of focus for the term. Furthermore, this bulletin provides 

an opportunity for BWA staff to share their thoughts and reflections on their practice. This could include 

reflections following the implementation of a new strategy, a review of a latest piece of educational research 

or indeed insight into middle leadership. If you would like to contribute then please email your submissions 

to: adelle.northern@brookeweston.org

 

Library of Educational Research
The Teaching & Learning Hub provides an online library of educational research compiling articles, blogs and 

podcasts. The aim of this online ‘library’ is to provide you with an accessible platform of educational research 

which is easily accessible. This library will be context specific and include recommendations from you. So, if 

you have read something of interest, please share it with the Brooke Weston community.

Brooke Weston Academy is delighted to share the 

members of the BWA Teaching and Learning Council for 

the academic year 2024-2025. The council was formed 

in 2022 to further shape and develop excellent teaching 

and learning practice across the Academy. Across a 

very successful two years, the council has shaped and 

implemented our instructional coaching pathway, 

undertook research projects, and facilitated the  

delivery of our professional development  

programme. This year the council is  

embarking on its third year and aims to  

continue to drive research led practice  

and reflection to uphold excellent  

standards of teaching and learning. 

The role of this council will be to: 

 Meet termly to discuss and implement  

policy which relates directly to teaching  

& learning.

 Support in the implementation of an effective 

coaching & mentoring programme throughout  

the academy.

 Facilitate evidence-based research within  

the academy.

Teaching & Learning Bulletin

Meet the Team Interested?

 Adelle Northern 

 Jamie Jones 

 Leah Morrice

 Charlee Broad

 Stephanie Dixon

 Thomas Howe

 Stuart Littlejohn 

 Josh Bell

 Harry James

 Stuart Kelly

 Eleanor Hogan

 Angelina Sam

 Ignus Fourie

 Gareth Van Wyk

 Danielle Budgen

If you are interested in joining this  

council then please email detailing 

your expression of interest to  

adelle.northern@brookeweston.org
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Early Career Teachers Mentors and Coaches

The Early Career Framework (ECF) is transforming the support and 

development offer for teachers at the start of their career. Since September 

2021, all early career teachers have been entitled to an ‘ECF induction’

All ECTs at BWA will be enrolled on the ECF programme led by the 

Northamptonshire Teaching School Hub (NTSH) and Teach First. This 

entitles early career teachers to two years of support including:

 Funded time off timetable (10% in year 1 and 5% off timetable in Year 2)

 Undertake a planned 131-hour curriculum of training, covering all the 

Early career Framework (ECF) ‘learn that’ and ‘learn how’ statement. 

This includes self-directed study sessions, mentor sessions and  

training sessions

 A trained mentor, familiar with the evidence and practice of the  

Early Career Framework (ECF), with funded time off timetable to 

support the early career teacher

Across the course of the first year, ECTs will engage with six modules to 

support their professional development as outlined below. This will be 

followed by a subject specific programme in year two.

The role of mentor is fundamental to the progress and professional development of early career teachers.  

To support the mentor in this important role, mentors will receive regular half termly bespoke training.  

If you mentor an ECT, this includes self-directed study sessions and training sessions led by the NTSH and 

Teach First. The training provided will focus on the following areas: 

Mentor seminars 60 minutes per half term  Mentor self-directed seminars 30-45 minutes per half term

Engaging your ECT with research   Mentor assessment

The adaptive teacher     Building research literacy

A professionally acceptable workload   Metacognition and self-regulation

Developing an inclusive educator   Understanding equality, diversity and inclusion

Beyond the Early Career Framework   Mentor assessment

Brooke Weston Academy will offer a bespoke training programme to support the mentors of UQTs to further 

enhance the training provided through our partner routes. However, here at BWA we recognise the power of 

coaching and understand that this is something that should be accessible to all, not just colleagues who are in 

their first years of teaching. Alongside our instructional coaching programme, we provide the opportunity for 

colleagues to be trained as coaches through accredited external partners such as OLEVI and Steplab to ensure 

colleagues who want to specialise in becoming an expert teacher educator can do so.  As well as providing 

opportunities for colleagues to become trained coaches, we also ensure colleagues can seek leadership 

coaching opportunities from colleagues external to BWA. Below are just some of the course we offer:

Year 1  
ECF  

modules

ECF Mentor Training

Coaching: our professional development pathway at BWA

Steplab – Coaching Skills Builder

Steplab’s online Coaching Skills Builder course consists of 20 modules, each approximately 15 minutes 

long, that tackle key aspects of skilled feedback, modelling, rehearsal and coaching.

 

OLEVI Power of Coaching

An opportunity to follow OLEVI’s Power of Coaching across 3 sessions that prepare participants to grow 

expertise back in their own settings through the use of coaching to empower individuals.
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Brooke Weston Trust  
Ambition Hub

Chartered College of Teaching

Northamptonshire Teaching School Hub

NPQLT | National Professional
Qualification for Leading
Teaching
Participants will discover what
outstanding teaching looks
like and use this knowledge
to become high-performing
leaders of teaching.

 
NPQLTD | National Professional
Qualification for Leading
Teacher Development
Participants will the knowledge
to become teacher educators
and successfully support fellow
teachers to expand their skills.

NPQLBC | National Professional
Qualification for Leading
Behaviour and Culture
Participants will gain expertise
in behaviour management and
discover how to create a school
culture where staff and pupils
can thrive.

 
NPQSL | National Professional
Qualification for Senior Leadership
This 18-month programme helps  
participants to develop their  
leadership knowledge and expertise  
to improve outcomes for teachers  
and pupils in their schools.

If you are interested in receiving  
information about any of these  
courses including further guidance  
on the application process, please  
contact Adelle Northern at:
adelle.northern@brookeweston.org

The Leadership Academy’s training offer includes 
bespoke training events, personal coaching and 
career planning advice as well as opportunities to 
shadow senior leaders via secondments to other 
Trust schools in different contexts.

Teach First Master’s upgrade
This programme will provide an opportunity for  
Teach First Ambassadors who have gained 120 
master’s credits from the Teach First training 
programme to upgrade to a full master’s by doing  
a 60-credit master’s dissertation.

BWT Masters in Education
Teachers and School Leaders who gained a PGCE 
within the last 5 years can use 60 credits towards 
the master’s course. The course will focus on using 
research effectively to inform teaching practice.  
and will run alongside a local partner university.

Scan the QR code to view a  
comprehensive set of CPD courses,  
designed to support your professional development 
in many areas including: Curriculum and Developing 
Teaching & Learning; Skills for Success; Safeguarding 
& Behaviour; Leadership; and Governance.

NPQs

Brooke Weston Trust is proud to empower its educators by offering them free membership to the 

Chartered College of Teaching, providing access to valuable resources like the ‘Impact’ journal and a vast 

education and research database. This membership also includes participation in networks, webinars, and 

exclusive events, allowing teachers to influence professional policies through consultations and roundtable 

discussions. Below are a selection of some of the professional development opportunities available through 

the Chartered College, further information can be found on their website. If you are interested in any of the 

below programmes then please contact Adelle Northern at adelle.northern@brookewestonacademy.org.

Chartered Teacher:  
Development of Teaching Practice Award
Are you committed to developing effective evidence-informed teaching practice in your classroom or 

school in order to achieve the best possible outcomes for the pupils you teach? During this course you 

will explore the evidence around the development of teacher expertise and evaluate existing practice 

and choose a focus that is meaningful to you to refine or develop further.

Chartered Teacher:  
Certificate in Evidence-Informed Practice
Do you want to build and demonstrate your expertise in using evidence to inform your practice?  

This course will enable you to consider key education research and its implications for practice in  

our context.

Chartered Teacher:  
Certificate in Educational Research and Inquiry
Are you ready to take the next step in your research engagement journey? Throughout this curse you 

will be guided through each stage of the process – undertaking a literature review, choosing research 

methods, analysing data and sharing findings. You will then undertake an evidence-informed inquiry 

project to gain deeper insights into your teaching or leadership practice.

Chartered Teacher:  
Professional Knowledge Award
Do you want to be recognised for excellent professional knowledge? This course will give you the 

opportunity to demonstrate your strong professional knowledge around teaching and learning  

and/or school leadership in three ‘Professional Knowledge Examinations’. You will connect research  

to practice, explaining how you would interpret key ideas from education research within your area  

of specialism.

OLEVI – Outstanding Leadership in Education (OLE) 
Aimed at aspiring middle leaders and existing middle leaders, the programme recognises that all people are leaders, 
and that developing leadership ensures that well balanced challenge and support creates impact. You will engage with 
evidence-informed leadership pedagogy to discover how to lead and manage individuals, teams, and projects more 
effectively for greater impact. This programme consists of 6 sessions, focused on developing your leadership with 
a series of post session challenges, completed over a term. The sessions are typically 2 hours and delegates will be 
expected to attend all six sessions to gain maximum impact from the programme. See olevi.com for more details.
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